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Synthesis Reflection Paper 

At the start of this course I likened the instructional design process to cooking. More specifically, 

I drew a comparison between a good instructional designer and a great chef like Jamie Oliver. I 

still believe that this is an appropriate analogy because as with good instructional design, good 

cooking requires a “… high level of care and sophistication… a good amount of specialized 

knowledge and skill is being brought to bear…” (Smith & Ragan, 2005, p. 6). It is this high 

degree of expertise and planning that separates the design of a great meal and cooking an average 

Monday night dinner. Like instructional designers, talented chefs utilize their expertise and 

creativity to produce a final product with the end-user in mind.  

In order to do this the chef should approach the task in a systematic and problem solving 

manner that is founded on both theoretical and empirical principles. In the case of the chef, this 

is often formal training supplemented by practical experience. Smith and Ragan (2005), state that 

instructional design is not intuitive (p. 356). Perhaps this is a point at which instructional design 

and cooking diverge because talented chefs often relying on intuition. Although I would argue 

that instructional designers do rely on intuition as well as theory. First, the chef must know who 

will eat the food. For example, preparing a meal for a child is different than cooking for an adult 

food critic. Second, in order to effectively and efficiently prepare an appealing and excellent 

meal, a chef needs to identify the necessary components and sub-components of the process. For 

example, preparation, ingredients, timing are crucial components of good cooking. Next, the chef 

engages in a process of evaluation that is formative. For instance, the chef will often taste the 

food as the meal progresses. Summative evaluation occurs when the dish is complete and the 

chef either serves it and/or modifies it. Finally, as with instructional design, cooking is an 

iterative process: The chef is involved in a continuous cycle of planning, production, 

implementation and evaluation.  

As an EFL instructor with nearly 20 years of experience, I was not too surprised by many 

of the instructional design principles covered in the first part of the course. I have long known 

that it is vital to take into account learner characteristics, context, learning goals, and so. On the 

other hand, some aspects of part one were enlightening. For instance, this, I have never tried to 

create a flowchart of learning objectives. Another example is the use of Bloom's Taxonomy. I 

probably studied this taxonomy during my first masters, but I must have forgotten about it, so it 

was great to realize that beginning a learning objective sentence with a verb from Bloom's 

Taxonomy makes it much easier to conceptualize cognitive demand. The Matrix of Objectives, 

Bloom's Taxonomy and Assessment Plan chart is a simple but very effective tool for planning 

instruction. I can honestly say that I find it extremely useful for writing learning 

objectives/assessment, and I will continue to use it in the future.  

Keller’s ARCS table is another excellent tool that I was not aware of prior to this course. 

All things being equal, motivation is arguably the most important determinant in language 

learning. I am keenly aware of the importance of motivation, and I tend to think of motivation 

first when lesson planning. However, I had an epiphanous moment when I made the connection 

between Keller’s comments - and other course readings wherein:  

 
To be effective, motivational tactics have to support instructional goals. Sometimes the motivational 

features can be fun or even entertaining, but unless they engage the learner in the instructional purpose and 

content, they will not promote learning. (Keller, 2006, para. 7 ). 
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This was exactly the kind of erroneous logic that I have developed by placing too much 

emphasis on motivation, and not enough emphasis on solid instructional design, which is 

exemplified in Smith and Ragan's (2005) expanded instructional events framework. Technology 

is not a silver bullet. The key is solid instructional design in which learning objectives, materials, 

method and assessment are aligned. 

In part two of the final ID project I found creating the video learning materials a 

challenge for a couple of reasons. First of all, it is sort of ironic that I chose to create a tutorial 

for screen casting given that I am not very good at it!  Actually, I have experience in the planning 

process using software like Camtasia Studio. However, I did not actually do the voice recording 

myself; consequently, I really struggled during the production of the first draft of the video 

tutorial for this project. It was a challenge because I wrote a transcript in order to avoid an 

unfocused and rambling tutorial, yet my delivery was flat while reading the transcript - hence the 

SME’s criticism. 

Although the second video draft was somewhat more successful using a new strategy of a 

second person with a picture-in-picture, I again learned something new in that I had gone 

completely off script, which meant that I did not follow my established learning goals. As a 

result, I had to effectively rewrite my learning goals as well as the flowchart in order to match 

the actual video.  I generally try to mentally place myself in the learners’ shoes by attempting 

activities myself before assigning them to the students - apparently I failed to do this with 

screencasting. Again, this was a good learning experience. I cannot say that the other aspects of 

part two were groundbreaking for me - although brushing up on formative and summative best 

practice was, like everything else in the course, very useful.  

I do not know exactly how I will utilize what I learned in this course in the future since I 

do not know where this degree will take me two years from now. I hope that the degree helps me 

to secure a good position as an educational technologist in another tertiary institution if not 

where I work now. Regardless, I am sure that I will be in a better position to apply the principles 

of instructional design that I have learned in this course, even if that is limited to daily lesson 

planning. 

 

Keller, J. (2011). What is motivational design? Retrieved from the website 

http://arcsmodel.com/Mot%20dsgn%20Mot%20dsgn.htm 

Smith, P. Ragan T. (2005). Instructional Design (3rd ed.). Hoboken, N.J.: J. Wiley & Sons. 

 

 

 

 

 

 

http://arcsmodel.com/Mot%20dsgn%20Mot%20dsgn.htm
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Part 1. Topic 

Part 1a. Goal Statement  

Upon completion of an asynchronous, online video module, instructors in the Academic Bridge 

Program at Zayed University will be able to create a screencast that can be used as both a 

learning and teaching tool within an EFL context. 

Part 1b. Audience Description 

The learners for this instructional module are EFL instructors in the Academic Bridge Program at 

Zayed University in Abu Dhabi, UAE.  

Part 1c. Rationale 

In order to progress through the Academic Bridge Program (ABP), students must demonstrate 

various English language competencies. For example, by the end of a seven week term, students 

in Level IV must demonstrate the ability to give a 3 to 5-minute rehearsed presentation. In the 

needs assessment phase of a ‘discrepancy model,’ Smith and Ragan (2005) ask: “Is existing 

effective instruction appealing?" (p. 47). Anecdotally, I would argue that the answer is yes, but to 

a limited extent: Most instructors rely solely on traditional methods such as oral presentations. 

While there is nothing wrong with this kind of approach, it has limited appeal to the students 

because (1) this method is used repeatedly in nearly every class, every term, over a 1.5 to 2-year 

period, and (2) Smith & Ragan (2005) state that a needs assessment should determine: “What 

does the school system or organization see as its primary mission?" (p. 50). One could argue that 

PowerPoint presentations do not go far enough in achieving 21
st 

- century educational standards 

as reflected in Zayed University’s educational mission to incorporate more technologically-based 

and innovative classroom practice: “ZU graduates will be able to use  current information 

technology to enhance productivity and effectiveness” (p. 10).  

Smith and Ragan (2005) affirm that the decision to use supplantive or generative strategies is a 

balancing act, wherein "… neither approach is universally superior… many factors may 

influence the efficacy of one of instructional approach over the other." (p. 143). The overall 

strategy for this design project is approximately 85% supplantive in that most of the lesson will 

"… explicitly and overtly provide much of the events of instruction…"  (p. 142). The rationale 

for a predominantly supplantive approach reflects Smith and Ragan's principle that in order to 

balance cognitive load, explicit instruction is effective when - all things being equal - learners 

may experience anxiety, instructional time is limited and domain-specific goals are a high 

priority (p. 145), all of which may apply in this case. Approximately 15% of the lesson is 

generative in that learners are asked, during analysis and evaluation phases, to “… construct their 

own idiosyncratic meanings from instruction by generating their own educational goals… and 

transfer to other contexts…" (p. 141). 

The major instructional strategy for this module is procedural. The procedure is relatively simple 

and linear as the instruction follows the most common path (Smith and Ragan, 2005, p. 191): “… 

It makes sense to teaching the procedure has efficiently as possible" (p. 192); In this case, it is 

http://www.zu.ac.ae/main/files/contents/docs/Zayed_University_Catalog_2011_2012.pdf
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the most logical productions in order to use effectively use the website Screen-o-matic.com (p. 

190). 

Part 2. Analysis Report 

Part 2a. Need Description 

2a.1 Needs Assessment Survey  

Smith and Ragan (2005) stipulate that "The most important factor for a designer to consider 

about the audience is specific, prior learning" (p. 69). In order to accomplish this, a 24-item 

online survey [Appendix B] was elicited from 14 ABP instructors. The instructors range in age 

from early 40s to mid-50s, with approximately a 50-50 female to male ratio. In order to obtain a 

high response rate, each instructor was solicited individually by e-mail.  

13 of the 24 survey items were written to gather information related to instructor education / EFL 

work experience / and perceived ICT skills, in particular, video transfer, voice recording and 

Web 2.0 concepts. These last three topics are of particular significance to the design module. 

Additionally, there were nine items designed to ascertain instructors’ concerns and attitudes 

towards technology use and adoption. All of the survey items are original questions. In order to 

provide some grounding in research, however, a few of the attitude questions are based on the 

Concerns-based Adoptions Model (CBAM), which is “… a comprehensive approach to 

facilitating implementation… also data collection instruments, which proponents of an 

innovation may use to assess in their efforts" (Smith & Ragan, 2005, p. 307).  

Part 2a.2 Analysis Report  

Of the 14 survey requests send out, seven were completed. The respondents are wide-ranging in 

terms of total years of work experience, time at Zayed University and completion of higher 

education degrees. Similarly, respondents are evenly split on overall perceived ICT competence, 

while 57% do not perceive themselves as knowledgeable of current best ICT practices. Use of 

technology in the classroom is also evenly spread with 43%, indicating ‘average’ use of 

technology, although 100% report that they are either ‘somewhat’ or ‘very’ comfortable using 

new technology. These findings, while quantitatively limited, suggest experience and perceived 

ICT competence are not deciding factors in the decision to acquire new skills. 

There was also an interesting range to the text response question of Web 2.0: One respondent 

provided a vague answer; one described Web 2.0 as applications that involve collaboration, 

while the third wrote that Web 2.0 is a joke! It is not the technology! It is an idea put forward by 

writers, O'Reilly press. There is no technological basis to it. A wide range of response indicates 

that the design should provide some understanding of Web 2.0 and not assume that learners are 

familiar with its pedagogic benefits. 

http://www.kwiksurveys.com/?s=OIIOFN_b0b27a7c
http://www.kwiksurveys.com/?s=OIIOFN_b0b27a7c
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With regard to specific skills relating to the instructional project, 57% of respondents report no 

familiarity with screen casting, with the other respondents split evenly between ‘very’ and ‘not 

much’. 100% indicated familiarity with voice recording and microphone use, while only 

approximately 50% claim full confidence with video transfer. These findings signify that the 

learners possess prerequisite skills and interest in content of the learning module. In terms of 

attitudes towards technology, the majority of respondents claim that they are open to and feel 

that technology use with students in the classroom is important. On the other hand, more than 

50% of respondents indicated that they lack sufficient skills and technology is too time-

consuming, signaling that training is necessary, but should not be perceived as too demanding.  

 

Figure 1. 
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Figure 2. 

Part 2b. Description of the Learning Context  

ABP instructors teach 20 contact hours per week in addition to administrative duties and 

preparation time. Instructors typically teach English macro skills to one class, consisting of 18 to 

20 students on average; sometimes instructors share classes as well as skills. The curriculum is 

lockstep in that the majority of formative and summative testing is standardized and counts 

towards the bulk of student grades. Instructors are free to adapt /supplement assigned course 

textbooks as well as approximately 30% of total assessment. At present, while there are some 

curriculum revisions underway, the program is largely a skills-based, exam-driven, classical 

transmission approach. Given these constraints, and anecdotally speaking, the general instructor 

and student morale/motivation is relatively low. For this reason, there is a wide range of interest 

in new use of technology as some instructors may be enthusiastically embracing new ways to 

enliven classroom experience, while others may be passing time between jobs and/or retirement. 

 

Ideally a number of instructors will complete the instruction module. In reality, however, the 

ABP has conducted a number of Web 2.0/technology workshops over the past two years. 

Initially, interest was relatively high. And yet, as time went on many instructors seemed to lose 

interest. Perhaps they were either unwilling or unable to integrate technology on their own. 

Others may pursue technology use independently in their classrooms and not share this 

information. Technology integration is expected but not institutionalized, which may also 

explain a lack of consistent use. Some instructors may only significantly employ technology 

when they are being observed. There also appears to be a general antipathy towards non-

mandatory work. Another aspect is the transient nature of many professionals in the Gulf region. 

A majority of EFL teachers have a short-term or limited-investment attitude towards the 

institutions that employ them. 
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All of these factors are possible explanations for a low survey response rate. What is clear is that 

the few individuals who did respond do have enough motivation and/or interest in acquiring new 

skills. Therefore, the instructional module should be effective and engaging enough to sustain 

learner involvement, reflecting Arias and Clark’s (2004) idea that: “If the instructional 

technology being designed requires users to undergo a learning curve, then motivation… must be 

addressed during the design phase" (p. 54).  

 

Part 2b.1: Learning context  

Instruction will take place within the ABP at Zayed University in the UAE. The ABP is an 

intensive English foundation program that provides 1-2 years of instruction until students can 

achieve a 5.5 on the IELTS exam. In September of 2011 the Academic Bridge Program had an 

intake of approximately 550 new students, out of a University total of nearly 3800, split equally 

between the Dubai and Abu Dhabi campuses. Approximately 98% of all students at Zayed 

University are native Emirati. Of note is the fact that our entire University has just moved to a 

new campus, a new multimillion dollar facility on the outskirts of the city. As such, all 

classrooms are equipped with the latest technology, including SMART boards and document 

scanners. All students and instructors at Zayed University are issued new laptops loaded with 

Windows XP and Microsoft Outlook 2011.  

The instruction module will be available on the cloud Youtube.com. To view and participate in 

the instructional module, learners need only to access the video tutorial and complete assessment 

/ evaluation activities on a shared Google document. Learners will complete the tutorial module 

individually. Assistance will be provided in the form of e-mail support by the instructional 

designer.  

While there is a handful of trouble-shooting tip sheets and short explanatory screencast videos 

available on the Zayed University network server, at the present time, there are no other 

comparable University training modules relating to Web 2.0 learning tools available to 

instructors in the ABP.  

Part 2b.2: Transfer context  

Upon completion of this training module learners will have the ability to immediately transfer 

gained skills within the same context primarily in two ways: (1) As a tool with which instructors 

can create video content for instructional and/or feedback, and (2) As a tool with which the 

instructors’ students can create their own video content. The use of screen casting by students as 

an alternative to traditional classroom activities such as standup presentations reflects the kind of 

engaging, motivating and empowering learning opportunities characteristic of 21st -century 

educational standards. 

 

http://www.ed.gov/technology/netp-2010
http://www.ed.gov/technology/netp-2010
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Part 2c. Description of the Learners 

The learners are mostly native English-speaking men and women instructors in the ABP at 

Zayed University in the UAE. There are approximately 60 instructors in the ABP, ranging in age 

from late 20s to early 60s, hailing from a number of different countries including the United 

Kingdom, the United States, Australia and New Zealand. Approximately 20% of the instructors 

are non-native English speakers from countries such as Turkey, Lebanon, Syria, Mexico and 

India. The small number of learners who have volunteered to participate in this training module 

reflect the overall diversity of the ABP.  

The learners’ technical skills vary. However, all the learners have indicated that they possess at 

least basic prerequisite skills as well as a desire to learn. With regard to motivation, it is a mixed 

bag as discussed above. In light of this and other constraints such as a desire for training, yet one 

that is not overly time-consuming [Figure 3], the instructional module should be easy to access, 

not overly complicated, have apparent pedagogic value, and ideally be enjoyable enough in order 

to arouse and maintain interest as well as sustain motivation. For these reasons it was also 

decided to employ Google docs rather a Blackboard assessment environment. Instructors might 

be put off by having to log into Blackboard. Furthermore, Blackboard assessment would require 

a process of enrolling learners as participant, which would require special permissions, not to 

mention the fact that learners may be averse to having their feedback recorded in this 

environment. Google docs is a more simple and anonymous solution.  

On the question of learning from a video tutorial, 71% ‘agree’ or ‘strongly agree’ that they can 

learn independently. This attests to the fact that an asynchronous learning module can fit their 

needs. Finally, on the questions regarding peer technology use/support, almost 100% report that 

they would like to know what their colleagues are doing with technology, and/or they would be 

willing to work collaboratively in order to learn [Figure 3]. This demonstrates that a shared 

Google document might be useful for not only feedback, but also for the learners to have a 

shared learning space. 

 

Figure 3. 
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Part 2d. Task Analysis Flowchart 
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Part 3. Planning 

Part 3a. Learning Objectives 

Given access to a computer and the Internet, the learners will: 

1.0 Appraise a discussion and compare examples of screencasting 

 

2.0 Register an account. 

2.1 Go to the website http://www.screencast-o-matic.com . 

2.2 Click ‘login’. 

2.3 Fill-in and submit registration form. 

2.4 Save username and password to a Microsoft Word document. 

2.5 Reply to registration email to activate account. 

2.6 Log into account. 

 

3.0 Examine application features. 

3.1 Click ‘start recording.’ 

3.1.1 Install Java applet if necessary. 

3.2 Experiment with resizing the recording area. 

3.2.1 Resize recording frame manually. 

3.2.2 Resize recording frame using drop-down menu on tool bar. 

3.3 Check video camera setting. 

3.3.1 Click to see if a camera is connected [optional use]. 

4.0 Make test recordings. 

4.1 Click red start button. 

4.2 Toggle ALT + P to pause/restart recording. 

4.3 Test the recording function by surfing desktop [for approximately 15 seconds]. 

4.4 Pause recording using pause button on the toolbar. 

4.5 Check test recording by clicking the play button. 

http://www.screencast-o-matic.com/watch/cXhFeAbSr
http://www.screencast-o-matic.com/watch/cXhFeAbSr
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4.6 Restart test video by clicking ‘restart’ button. 

4.7 Click red stop button to stop recording. 

4.8 Test ‘truncate’ option. 

4.9 Click ‘restart’ to continue recording. 

4.10 Click ‘done’ to stop recording. 

5.0 Save the test recording. 

 5.1 ‘Preview’ video test by clicking play button. 

5.2 Choose ‘save to video file’. 

       5.2.1 Choose default file format setting MP4 [optional ]. 

 5.2.2 Choose default resolution setting ‘1024x576’ [optional ]. 

       5.2.3 Type a note in the notes box after checking slider button on playback bar. 

                 5.2.3.1 Write a test note. 

  5.2.3.2 Click ‘add note’ [optional]. 

              5.2.4 Add captions [optional – advanced feature]. 

              5.2.5 Choose default for other options [optional]. 

              5.2.6 Click ‘save video’. 

                          5.2.6.1 Choose a location to save. 

                          5.2.6.2 Give the file a name. 

                          5.2.6.3 Click ‘save’. 

  5.2.6.4 Click ‘back’ button when you see a message that the video has been 

saved. 

   5.3 Choose ‘upload to YoutubeHD’ [optional]. 

        5.3.1 Give the video a title [mandatory]. 

        5.3.2 Give the video a description [mandatory]. 

        5.3.3 Add/change tags, category, captions, options [optional]. 

        5.3.4 Enter Youtube account information [mandatory]. 

        5.3.5 Click ‘upload to Youtube’. 

 5.3.6 Click ‘back’ button to return to previous page. 
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5.4 Choose ‘upload to SOM’ [optional]. 

  5.4.1 Give the video a title [mandatory]. 

        5.4.2 Give the video a description [mandatory]. 

        5.4.3 Add/change language, notes, captions, options, SOM options [optional]. 

        5.4.4 Confirm your email address/account. 

        5.4.5 Click ‘upload to SOM’. 

        5.4.6 Click link to open video when finished encoding/processing. 

  5.4.7 Play video in newly opened window to test. 

  5.4.8 View ‘notes’ and other page options such as link and embed codes. 

 5.4.9 Click SOM logo on top-left of page to return to home page. 

 5.4.10 Click ‘My Screencasts’ on top-left of page to view completed screencasts. 

5.5 Finish with editing / saving 

 5.5.1 When satisfied with saving of video, click ‘done with this recording’. 

 5.5.2 Click ‘OK’ to the message: ‘This will delete the recording files on this 

computer. Are you sure you are completely done with it?’. 

       5.5.3 If the answer is no to 5.5.2, click ‘cancel’ and repeat above steps as needed. 

6.0 Evaluate the video conclusion / discussion.        

 

Part 3b. Matrix of Objectives, Bloom's Taxonomy, and Assessment Plan.  

 

Learning 

Objectives 

Bloom's 

Taxonomy 

Classification 

Assessment 

Format 

Test Form 

Description 

Sample Items 

1.0 Appraise a  

discussion and 

compare examples 

of screencasting 

Evaluation Pencil and Paper / 

Performance 

Google 

Documents Quiz 

[Essay – short text 

response] 

Appraise and 

evaluate the 

pedagogical value 

of Screen-O-

Matic.com by 

describing how you 

would use this with 

your students 
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[Learning 

Objective 6.0] 

2.0 Register an 

account 

Comprehension / 

Application  

Pencil and Paper / 

Performance 

Google 

Documents will 

Quiz 

[True/False] 

You should save 

your 

username/password 

to a Word 

document in case it 

gets lost. 

3.0 Examine 

application 

features 

Comprehension / 

Application  

Pencil and Paper / 

Performance 

Google 

Documents Quiz 

[File response] 

Submit video urls. 

4.0 Make test 

recordings 

Comprehension / 

Application  

Pencil and Paper / 

Performance 

Google 

Documents Quiz 

[multiple choice] 

Which key 

combination must 

you toggle to pause 

/ restart recording?  

5.0 Save 

recordings 

Comprehension / 

Application  

Pencil and Paper / 

Performance 

Google 

Documents Quiz 

[multiple choice] 

What happens if 

you click ‘yes’ to 

‘are you done with 

this recording’?  

 

6.0 Evaluate the 

video conclusion / 

discussion. 

Evaluation Pencil and Paper / 

Performance 

Google 

Documents Quiz 

[Essay – short text 

response] 

Evaluate the 

pedagogical value 

of Screen-O-

Matic.com by 

describing how you 

would use this with 

your students. 

 

 

 

Part 3c. ARCS Table 

 

ATTENTION 

A.1 Perceptual Arousal 

The tutorial begins with humorous video clips demonstrating boring presentations. 
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A2. Inquiry Arousal 

The tutorial begins with humorous video clips of boring student presentations, PowerPoint shows 

and dull instructor lectures. This is followed by a discussion of screen casting and examples of 

students and educators using screencasting.  

A3. Variability 

The tutorial presents a variety of audio-visual components that include real-life contextual 

examples. The tutorial demonstrates clear transfer opportunities. The video is well-paced and 

varied. 

 

RELEVANCE 

R1. Goal orientation 

The tutorial puts an emphasis on practical classroom uses of screencasting. The learners have 

indicated an interest in using technology to enhance teaching while meeting program learning 

objectives. 

R2. Motive matching 

Learners will be free to create their own screencast. The tutorial encourages learners to complete 

simple assessment activities, including a finished screencast product. Learners will have the 

opportunity to connect with other learners on a shared Google document. 

 

R3. Familiarity 

The opening video clips of a boring presentation will be contrasted with interesting real-life 

examples of presentations using screencasting technology. 

 

CONFIDENCE 

C1. Learning requirements 

The video tutorial assures learners that creating a screencast is easy. The video tutorial provides 

clear and well-paced instruction. 

C2. Success opportunities 

The video tutorial will be clear and easy to follow. Upon completion, the learners will feel that 

they have learned, without too much effort, an interesting and useful Web 2.0 application. 
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C3. Personal control 

The learners will complete a simple assessment and create their own screencast, saving copies to 

their laptops and to online clouds. 

 

 

SATISFACTION 

S1. Natural consequences 

Learners will create their own screencast and be encouraged to apply what they have learned in 

their work context. 

S2. Positive consequences 

The completed assessments and screencast products as well as seeing the completed products of 

other learners on the Google document will be positive reinforcement.   

S3. Equity 

The instructor/designer will monitor and provide feedback on the Google document. 

 

Keller, J. M. (1987). The systematic process of motivational design. Performance & Instruction, 

26 (9/10), 1-8. 

 

Part 4. Instructor Guide  

Email Introduction 

The instructor will send an e-mail to the learner participants with a link to the online video 

tutorial and the following message:  

Dear colleagues, 

As promised, here is the link to the video tutorial about which you kindly completed an online 

survey several weeks ago.  

After you finish watching the module, please go to the links on the website [menu bar at the top] 

and do the ‘Follow-up Activities’, which will help you to consolidate what you learned in the 

video tutorial, and the ‘Survey’, which will help improve the tutorial. There is also a link called 

‘Talk’ where you can post questions, comments and/or connect others who have completed the 

tutorial. 

http://randyvanarsdale.yolasite.com/
http://randyvanarsdale.yolasite.com/
http://randyvanarsdale.yolasite.com/
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I believe that you will find this learning experience worth your time because you will master a 

simple but effective and enjoyable way to integrate technology into your teaching while 

achieving learning objectives. You will also find that these kinds of technology applications 

motivate many students. 

Thank you again for your participation. Please feel free to e-mail me at any time if you have any 

questions. 

Have fun! 

Kind regards, 

[Instructor's name] 

 

The instructor should monitor the Google Document quiz for responses and reply promptly to 

any questions or comments. 

 

Part 5. Learner Content 

Part 5a. Learning Materials 

The learning materials for this project are video files hosted on the cloud Youtube.com and 

linked through the free online website builder/host: http://randyvanarsdale.yolasite.com/.  The 

‘Follow-up Activities’ are an embedded Google Document quiz. 

Part 5b. Formative Assessment Materials 

Formative assessments for this project are a mix of ‘paper and pencil’ as well as performance 

assessments and can be found embedded in the video tutorial website at: 

http://randyvanarsdale.yolasite.com/follow-up-activities.php. 

Part 5c. Technology Tool Justification 

The learning materials for this project were created with Camtasia Studio 7.1. The rationale for 

this is the designer’s belief that self-access video tutorials are superior to staging workshops for 

several reasons. First, workshops require the coordinated effort of many individuals at set times 

and places, which are often perceived as an inconvenient by instructors. Second, unlike 

workshops, video tutorials are a permanent record and resource that can be indefinitely accessed 

24/7. Third, while many people do benefit from live instruction, many others prefer to work at 

their own pace and on their own time. Ideally, this type of web-based instruction might be used 

in conjunction with workshops or other hands-on support.  

http://randyvanarsdale.yolasite.com/
http://randyvanarsdale.yolasite.com/follow-up-activities.php
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Fourth, “…Theoretically, screencasting should have a positive effect on learning because it 

provides multiple input channels, presenting an expert performing and describing a task” 

(Brown, Luterbach & Sugar, 2009, p. 4). Yuen (2004) summarizes: 

Screen-capture based instructional video is one of the powerful tools for creating effective training, 

tutorials, and presentations. The screen-capture software allows instructors to easily create and record 

original, high-quality pre -recorded software presentations that can be used for in-class demonstrations and 

run by students for further review at their convenience on the Web. Students can follow the videos and then 

practice on their own and complete the assignments. They can learn complex computing techniques and 

tasks via digital videos or access material when they miss a class due to illness or unexpected 

circumstances. The screen-capture software is a very effective way of delivering software instruction and is 

ideal for student-centered learning and an online learning environment.  (p. 2) 

Finally, a website containing all of the learning material and related links is a natural choice in 

that it provides one easily accessed cloud-based location. The evaluation survey 

[http://www.kwiksurveys.com/] and Follow-up Activities [Google Document] are also web-based, 

providing the added advantage of anonymity as well as the ability to easily embed the widget in 

the website. 

Part 6. Formative Evaluation Plan 

Part 6a. Expert Review  

Prior to instruction a designer may solicit the help of an expert reviewer to go through a draft of 

the instructional materials Smith and Ragan (2005). The subject matter expert for this project 

was Tara Waller, an instructor colleague at Zayed University. Tara has expertise in instructional 

design as well as familiarity with the learners. Given that Tara possesses considerable expertise, 

it seemed logical to gather as much data as possible prior to submitting the materials to learners 

in a one-to-one evaluation. For this reason, I combined the evaluation phases of expert review 

and one-to-one evaluation in the initial survey [Appendix B] and discussion that follows. 

Smith and Ragan (2005) maintain that “… the designer may wish to delay following up on 

suggestions about instructional strategies until information is obtained on learner performance” 

(p. 329). This is sound advice. Nevertheless, given her expertise and, as mentioned above, I 

wanted Tara to comment on appropriate instructional strategies from the beginning. Morever, 

Smith and Ragan (2005) do not include the issue of timing at this stage. However, I believed that 

timing is an important factor in this ID project and, again, in the interest of gathering as much 

data as possible prior to submitting the materials to learners in a one-to-one evaluation, I 

included the question of timing in the first survey. 

Smith and Ragan (2005) note that "… learners’ attitudes have a critical impact on their learning, 

so it is important to include a measurement of their attitudes in formative evaluation” (p. 334). 

The authors provide an example questionnaire on page 336 that can be modified. Subsequently, 

the subject matter expert survey also contained items relating to overall affective response to the 

http://www.kwiksurveys.com/
http://randyvanarsdale.yolasite.com/follow-up-activities.php
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video tutorial. Therefore, based on Smith and Ragan’s (2005) suggestions as well as the 

discussion above, I included the following items in the subject matter expert survey: 

 How effectively did the introduction get your attention? 

 How clear where the video tutorial explanations? 

 What do you think about the overall length of the video tutorial?  

 How effective was the video tutorial? 

 How engaging was the video tutorial/ 

 How appealing is the video tutorial? 

 What changes do you think should be made to the video tutorial? 

Smith and Ragan (2005) recommend using a "read-think-about" technique, which is "… 

particularly appropriate when evaluating instruction that has a print-or computer-based 

component…" (p. 330). As such, I asked my expert reviewer to verbalize her thoughts while 

working through the instruction. As predicted, she was not "… reluctant to criticize the 

materials…” (p. 330). 

Smith and Ragan (2005), also notice that "… it is important during formative evaluation to gain 

all information possible in order to gain an accurate profile of the effects of the instruction. 

Hence, comprehensive assessment instruments are critical" (p. 332). Consequently, I also asked 

my subject expert to try the assessment (follow-up activities) in order “… to obtain information 

about the learners’ ability to respond to the directions and individual items" (p. 330):  

 Were the follow-up activities clear?  

 Were the follow-up activities useful? 

 Do you think that instructors will participate in the activity/assessment section? 

 Do you think that the follow-up activities should be modified in any way? 

Smith and Ragan (2005) suggest creating a simple chart to summarize and track data. I used an 

online survey to gather data before proceeding to the small group evaluation phase, which should 

"… provide additional information that may clarify the breadth and severity of any problems that 

the designer has already found” (p. 331). 

Part 6b. One-To-One Evaluation 

According to Smith and Ragan (2005), the purpose of one-to-one evaluation “… is to determine 

and rectify any gross problems in the instruction” (p. 330). To do this the designer should test the 

material with two or three target audience participants.  

As stated above, I have already included the type of questions that Smith and Ragan (2005) 

outline for this phase by combining the expert review and one-to-one evaluation phases. Based 

on the results of the subject expert review, I would add, subtract and/or modify questions in the 

small group evaluation phase. 
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Part 6c. Small Group Evaluation 

Smith and Ragan (2005) specify that small-group evaluation is an opportunity for the designer 

take a step back and observe how a more diverse group of learners perform the instruction 

following an initial one-to-one trial. Depending upon time, performance and attitude data, 

adjustments can be made. The authors recommend a small group trial of 8 to 12 learners.  

Given that I only have approximately 10 participants to begin with, my small group would be 

just that – two or three learners. At this stage, I would focus on some additional concerns such 

as: 

 Do my learners have the predicted entry-level skills needed? Perhaps I falsely assumed 

that the target learners possess all necessary sub-skills. 

I would also modified the original questionnaire to ascertain additional attitude feedback: 

 How difficult was this learning module? 

 Was this learning module easier than you expected it to be? 

 How useful do you think screencasting could be in your classes? 

 How useful do think screencasting could be for your own use? 

 How likely do you think it will be that she will try this is your classes in the near future? 

 Would you recommend this learning model to other instructors? 

 Do feel more confident now in your ICT skills? 

Part 6d. Field Trial 

Field trials are the final dress rehearsal before the performance [to the extent that ID is an 

iterative process]. During this phase, the instructional materials should resemble their final form, 

and be conducted with "… a large enough sample of the target audience to make a confident 

prediction its effectiveness," (Smith & Ragan, 2005, p. 337).  

I would like to conduct a field trial if I could get enough instructors in my department to 

participate. In their discussion of fidelity of implementation, Smith and Ragan (2005) maintain 

that "… designers frequently assume that the program is implemented as it was designed be 

implemented. This may be a faulty and a dangerous assumption” (p. 338). Given that this 

instructional model is video-based, one would think that there is less room for human error. For 

example, with 30 localized participants, one should not accept a great degree of variance in the 

results.  

Nonetheless, as a field trial, if I were able to obtain the participation of 30 or more instructors, it 

would be incumbent upon me to continue to fine-tune and adjust the instruction based on 

feedback gathered in the initial trials, focusing on any issues that might “… determine whether 

alternative materials should be constructed to deal with the problems that the learners and/or 

their teacher/trainer encountered” (p. 340). 
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Smith and Ragan (2005) warn that  

… unsuccessful implementation: apathy, failure to use the information, misuse of the information - a failure 

to use innovation as intended or used as intended in an appropriate context, and active dislike of innovation 

with accompanying resistance to its adoption. Anyone who has had a job and organization of any size is 

most likely to experience all these reactions, either first hand or by observation (p. 305). 

I can definitely relate to the apathy bit!.. I have also witnessed many false ICT starts in our 

department. Subsequently, I understand the importance of careful implementation.  

 

Part 7. Formative Evaluation Plan 

Part 7a. Evaluation Survey 

Sceenshots of the expert review evaluation survey can be found in Appendix C. 

Part 7b. Expert Review Results  

Graphic view of the subject matter expert (SME) review evaluation survey: 

 

Looking at the chart, one can see that the SME appeared satisfied with the introduction and the 

explanations. On the other hand, the SME rated the overall effectiveness as “neutral”. Similarly, 

the SME decided that the overall length of the video was “inappropriate”, while the lowest 

scoring item was the question of instructional appeal: “poor”. Related to this is the question of 

engagement? The SME also rated this item quite low, with the description of “fair”.  
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The SME indicated that the follow-up activities were “useful” and “overall quite quick and easy 

to complete.” The SME also agreed that other instructors would probably complete follow-up 

activities, suggesting that the assessment items can stand as they are. The SME also observed 

that it would be useful to include a question for the learners to submit comments or questions. In 

fact, this has already been addressed with the inclusion of a link to a Google document where 

learners can submit questions or comments. Not pointing this out to the SME was simply an 

oversight. 

In the open-ended evaluation item asking whether the designer should make any major changes, 

the SME provided the following explanation as to why the video tutorial was not more engaging 

or appealing:  

The video is quite static, which defeats the purpose of showing how to make a more engaging and 

appealing presentation. It would help if there were more call-outs, zooming, overlay images and 

emphasized movement on the screen to make the video more visually appealing to the viewer.  

Other comments related to some technical inconsistencies such as:  

 One inconsistency with Screencast-o-matic and saying [sic] screen-o-matic in scene 3”.  

 Scene5 would benefit from a split or transition to show a change in focus/topic with the student example.  

 Some of the dialog boxes that you mention in Scene9 do not appear in the video.  

 Some of script from Scene10 is repeated in Scene12, though not sure if that is for review purposes or if it is 

just repetition.  

 Sound distorts when playing the screencast back and the voice recording over it in minutes 17.42 and 18. 

The SME also noted that the designer needs to improve speech quality: 

Some of the speech is natural sounding while other bits seem forced....  

Another issue that arose relates to the problem of asking open-ended questions in a non-

interactive media format: 

Asking questions of the viewer is good as a sort of checklist, but when asking for an opinion - it's sort of 

ineffective and might be simpler to say "I hope it was useful..." or something like this”. 

 

Part 7c. Evaluation Response 

Given that “ID has as a goal efficient, effective, and appealing instruction” (Smith & Ragan, 

2005, p. 356), the results of the SME indicated that the instructional design materials require 

significant revision. There appear to be several major issues here. First, the video tutorial draft is 

almost 26 minutes long. There is no doubt that this long running time contributes to a lack of 

engagement and appeal, especially since it was established early on through needs assessment 

that time is a crucial factor: Instructors do not want to engage in time-consuming learning 

activities. Therefore, reducing the time must be a major aim in producing the second draft of the 

video. 
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A second factor is undoubtedly the “static” effect of the video draft. This is a major problem in 

that the entire purpose of the introduction is to create a contrast between dull and interesting 

talks, so a dull or static video is certainly not going to work very well. The SME explained that 

there needs to be more dynamic visual components such as added effects, images, transitions, 

and so on. This was addressed with the addition of graphic effects.  

I believe that this problem has also been overcome to some extent with the inclusion of picture-

in-picture using a webcam. This is, of course, a major strategy shift. However, the decision to 

include myself and another individual on a web camera was partly inspired by the “flipped 

classroom” model, which is something that I have recently become very interested in. I believe it 

is and excellent alternative approach to content delivery and something that I hope to do more 

with in the future.  

In the flipped classroom video [linked just above], you can see at one point in the video two 

science teachers [?] discussing a problem. I would argue that this added visual element is quite 

engaging, and it is something that I would like to experiment with in this design project. The 

SME also pointed out that the narrator's speech should be more natural sounding. Again, I 

believe that a dialogue between two people will more naturalistic than a single narrator. I hope 

that these added visual components will increase the overall effectiveness of the tutorial by 

increasing the appeal and engagement of the learner. 

The SME also made the observation that asking open-ended questions is not a good strategy in a 

video tutorial. In fact, it is probably not a very realistic expectation to ask the learners in this 

instructional product to pause the video tutorial and think about ways that screencast can be used. 

Again, the inclusion of a second speaker in a picture-in-picture is an advantage in that it has 

eliminated the need to pose questions in a non-interactive video.  

With regard to the issue of overall video length, the second draft has been cut down from more 

than 26 to 20 minutes. While this is still not the ideal length [the original goal was 10 min.], it 

should be noted that a considerable portion of the overall length has been devoted to the 

introduction section as well as dialogue in the picture-in-picture component. The rationale being 

that these sections of the video may increase and sustain interest. 

In response to the SME review it was interesting to see that these major revisions affect not only 

strategy but also aspects of prior planning. For example, the evaluation plan has been modified to 

reflect the elimination of assessment in the first learning goal due to the fact that the learner 

needs only to watch the dialogue as opposed to being asked to pause the video and respond to 

open-ended questions. Another unexpected result of these revisions relates to the realization that 

the overall learning goal needed to be changed from a 5 min. test video to simply “a screencast”. 

This is because at the completion of the first draft it became apparent that if the instruction 

demonstrates a test recording that is less than 30 seconds, it is not reasonable or necessary for the 

learner to create a 5-minute test video.  

http://vodcasting.ning.com/video/the-flipped-classroom
http://vodcasting.ning.com/video/the-flipped-classroom
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This process was also a good experience in that it reinforced the iterative nature of the 

instructional design process. For instance, while recording the video tutorial, it became apparent 

that it is difficult to follow a script – and previously established learning goals – while still 

maintaining a naturalistic tone. As a result, upon completing the second draft, I had to go back 

and essentially rewrite most of the learning goals to reflect the actual video instruction, which 

meant redoing the flow chart as well. Finally, the SME noted several technical mistakes with the 

first draft. These errors were eliminated through the complete revision of the second recording. 

 

Part 8. Standards Grid 

Professional Standards Addressed (AECT) 

The following standards, developed by the Association for Educational Communications and 

Technology (AECT), and used in the accreditation process established by the National Council 

for Accreditation of Teacher Education (NCATE), are addressed to some degree in this course. 

The numbers of the standards correspond to the numbers next to the course tasks show on the list 

of assignments. Not all standards are addressed explicitly through student work. 

  Assignments meeting standard in whole or part 

Standard 1: DESIGN   

1.1 Instructional Systems Design 

(ISD) X 

ID Project  

1.1.1 Analyzing X ID Project 

1.1.2 Designing X ID Project 

1.1.3 Developing X ID Project 

1.1.4 Implementing X ID Project  

1.1.5 Evaluating X Selected Discussion Forums; ID Project  

1.2 Message Design   

1.3 Instructional Strategies X ID Project  

1.4 Learner Characteristics X ID Project  

   

Standard 2: DEVELOPMENT   

2.0 (includes 2.0.1 to 2.0.8) X ID Project  

2.1 Print Technologies X Reading Quiz; ID Projects 

2.2 Audiovisual Technologies   

2.3 Computer-Based Technologies X (all assignments) 

2.4 Integrated Technologies   

   

Standard 3: UTILIZATION   

3.0 (includes 3.0.1 & 3.0.2)    

3.1 Media Utilization X (all assignments) 

3.2 Diffusion of Innovations   

3.3 Implementation and 

Institutionalization X 

ID Project  
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3.4 Policies and Regulations   

   

Standard 4: MANAGEMENT   

4.0 (includes 4.0.1 & 4.0.3)    

4.1 Project Management   

4.2 Resource Management   

4.3 Delivery System Management   

4.4 Information Management   

   

Standard 5: EVALUATION   

5.1 Problem Analysis X  

5.2 Criterion-Referenced 

Measurement X 

ID Project  

5.3 Formative and Summative 

Evaluation X 

ID Project  

5.4 Long-Range Planning   

 

 

COURSE GOALS & OBJECTIVES 

The overall goal for the course is for each student to consider and use the systematic process of 

instructional design to create an instructional product. To achieve this goal, students will engage 

in activities that promote reflective practice, emphasize realistic contexts, and employ a number 

of communications technologies. Following the course, students will be able to: 

 

1. Discuss the historical development of the practice of instructional design with regard to 

factors that led to its development and the rationale for its use 

 

2. Describe at least two reasons why instructional design models are useful 

 

3. Identify at least six instructional design models and classify them according to their use 

 

4. Compare and contrast the major elements of three theories of learning as they relate to 

instructional design 

 

5. Define “instructional design.” 

 

6. Define the word “systematic” as it relates to instructional design 

 

7. Define “learning” and synthesize its definition with the practice of instructional design 

 

 

8. Relate the design of instruction to the term “educational (or “instructional”) technology” 

 

9. Describe the major components of the instructional design process and the functions of 

models in the design process 
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10.  Provide a succinct summary of various learning contexts (declarative knowledge, 

conceptual, declarative, principle, problem-solving, cognitive, attitudinal, and 

psychomotor) 

 

11.  Build an instructional design product that integrates major aspects of the systematic 

process and make this available on the web. 

 

a. Describe the rationale for and processes associated with needs, learner, context, 

goal, and task analyses 

 

i. Create and conduct various aspects of a front-end analysis 

 

ii. Identify methods and materials for communicating subject matter that are 

contextually relevant 

 

b. Describe the rationale for and processes associated with creating design 

documents (objectives, motivation, etc.) 

 

i. Construct clear instructional goals and objectives 

 

ii. Develop a motivational design for a specific instructional task 

 

iii. Develop assessments that accurately measure performance objectives 

 

c. Select and implement instructional strategies for selected learning tasks 

 

i. Select appropriate media tools that support instructional design decisions 

 

d. Describe the rationale and processes associated with the formative evaluation of 

instructional products 

 

i. Create a plan for formative evaluation 

 

12.  Identify and use technology resources to enable and empower learners with diverse 

backgrounds, characteristics, and abilities. 

 

13.  Apply state and national content standards to the development of instructional products 

 

14.  Meet selected professional standards developed by the Association for Educational 

Communications and Technology 

 

15.  Use various technological tools for instructional and professional communication 
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AECT STANDARDS (Applicable to EDTECH 503) 

 

1.0 Design 

1.1 Instructional Systems Design 

1.1.a Utilize and implement design principles which specify optimal conditions for 

learning. 

1.1.b Identify a variety of instructional systems design models and apply at least one 

model. 

1.1.1 Analyzing 

1.1.1.a Write appropriate objectives for specific content and outcome levels. 

1.1.1.b Analyze instructional tasks, content, and context. 

1.1.2 Designing 

1.1.2.a Create a plan for a topic of a content area (e.g., a thematic unit, a text chapter, an 

interdisciplinary unit) to demonstrate application of the principles of macro-level design. 

1.1.2.b Create instructional plans (micro-level design) that address the needs of all 

learners, including appropriate accommodations for learners with special needs. 

1.1.2.d Incorporate contemporary instructional technology processes in the development 

of interactive lessons that promote student learning. 

1.1.3 Developing 

1.1.3.a Produce instructional materials which require the use of multiple media (e.g., 

computers, video, projection). 

1.1.3.b Demonstrate personal skill development with at least one: computer authoring 

application, video tool, or electronic communication application. 

1.1.4 Implementing 

1.1.4.a Use instructional plans and materials which they have produced in contextualized 

instructional settings (e.g., practica, field experiences, training) that address the needs of 

all learners, including appropriate accommodations for learners with special needs. 

1.1.5 Evaluating 

1.1.5.a Utilize a variety of assessment measures to determine the adequacy of learning 

and instruction. 

1.1.5.b Demonstrate the use of formative and summative evaluation within practice and 

contextualized field experiences. 

1.1.5.c Demonstrate congruency among goals/objectives, instructional strategies, and 

assessment measures. 

1.3 Instructional Strategies 

1.3.a Select instructional strategies appropriate for a variety of learner characteristics and 

learning situations. 
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1.3.b  Identify at least one instructional model and demonstrate appropriate 

contextualized application within practice and field experiences. 

1.3.c Analyze their selection of instructional strategies and/or models as influenced by the 

learning situation, nature of the specific content, and type of learner objective. 

1.3.d Select motivational strategies appropriate for the target learners, task, and learning 

situation. 

1.4 Learner Characteristics 

1.4.a  Identify a broad range of observed and hypothetical learner characteristics for their 

particular area(s) of preparation. 

1.4.b  Describe and/or document specific learner characteristics which influence the 

selection of instructional strategies. 

1.4.c  Describe and/or document specific learner characteristics which influence the 

implementation of instructional strategies. 

2.0 Development 

2.0.1 Select appropriate media to produce effective learning environments using 

technology resources. 

2.0.2 Use appropriate analog and digital productivity tools to develop instructional and 

professional products. 

2.0.3 Apply instructional design principles to select appropriate technological tools for 

the development of instructional and professional products. 

2.0.4 Apply appropriate learning and psychological theories to the selection of 

appropriate technological tools and to the development of instructional and professional 

products. 

2.0.5 Apply appropriate evaluation strategies and techniques for assessing effectiveness 

of instructional and professional products. 

2.0.6 Use the results of evaluation methods and techniques to revise and update 

instructional and professional products. 

2.0.7 Contribute to a professional portfolio by developing and selecting a variety of 

productions for inclusion in the portfolio. 

2.1 Print Technologies 

2.1.3 Use presentation application software to produce presentations and supplementary 

materials for instructional and professional purposes. 

2.1.4 Produce instructional and professional products using various aspects of integrated 

application programs. 

2.3 Computer-Based Technologies 

2.3.2 Design, produce, and use digital information with computer-based technologies. 

 



 
36 Instructional Design Project – VanArsdale 

3.0 Utilization 

3.1  Media Utilization 

3.1.1 Identify key factors in selecting and using technologies appropriate for learning 

situations specified in the instructional design process. 

3.1.2 Use educational communications and instructional technology (SMETS) resources 

in a variety of learning contexts. 

3.3 Implementation and Institutionalization 

3.3.1 Use appropriate instructional materials and strategies in various learning contexts. 

3.3.2 Identify and apply techniques for integrating SMETS innovations in various 

learning contexts. 

3.3.3 Identify strategies to maintain use after initial adoption. 

 

 

4.0 Management  

 (none specifically addressed in 503) 

5.0 Evaluation 

5.1 Problem Analysis 

5.1.1 Identify and apply problem analysis skills in appropriate school media and 

educational technology (SMET) contexts (e.g., conduct needs assessments, identify and 

define problems, identify constraints, identify resources, define learner characteristics, 

define goals and objectives in instructional systems design, media development and 

utilization, program management, and evaluation). 

5.2 Criterion-referenced Measurement 

5.2.1 Develop and apply criterion-referenced measures in a variety of SMET contexts. 

5.3 Formative and Summative Evaluation 

5.3.1 Develop and apply formative and summative evaluation strategies in a variety of 

SMET contexts. 

 

SMET = School Media & Educational Technologies 
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Appendix A 
 

Needs Assessment Survey Questions 

 

Experience / Qualifications 

1. How long have you been teaching EFL?  

2. How long you been working at Zayed University? 

3. When did you complete your [last] Master’s / highest degree? 

 

ICT Knowledge / Usage 

4. How would you rate your ICT skills? 

5. How would you rate your knowledge of current language teaching best practices in 

relation to ICT? 

6. How much do you use of technology in the classroom? 

7. How comfortable are you using new technology in your classes? 

8. How familiar are you with the concept of Web 2.0? [Additional comment box provided] 

9. How familiar are you with screen-casting? 

10. How familiar are you with voice recording on a computer? 

11. How familiar are you with using a computer microphone? 

12. How familiar are you with uploading videos to Internet websites like YouTube.com? 

13. How familiar are you with downloading and saving videos to your computer? 

Beliefs 

14. Instructions: please indicate your agreement or disagreement with the following 

statements: 

15. I am open to learning about new technology for classroom use. 

16. I believe that technology can be an efficient way to meet level learning objectives. 

17. I believe that students benefit from using technology in the classroom. 

18. I believe that students can work responsibly on their laptops during lessons. 

19. I believe that I should use more technology in my teaching. 

20. I cannot use technology is much as I would like to because I feel that I lack sufficient 

skills. 

21. I'm concerned that integrating technology into my teaching requires too much extra time. 

22. I believe that I can learn a new technology from watching a video tutorial. In other words, 

I do not need to attend a workshop or have someone physically teach me. 

23. I would prefer to work with other instructors in order to learn new technology for 

classroom use. 

24. I would like to know what other instructors are doing technology in their classrooms. 
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Needs Assessment Survey Results 
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Appendix C 

 

Expert Review Online Survey Screenshot 
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Appendix D 

 

Expert Review Survey Results 
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Appendix E 

 

Follow-up Activities Screenshot 
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Appendix F 

 

‘Talk’ Page / Google Document 
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